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1. Introduction

The daunting challenge of training the students to read authentic materia
cluding newspapers, in simplified and traditional characters within just two ol
years requires an abundant supply of reading materials appropriate for all lev
learners. The learners can be exposed to the written language progressively a
peatedly.I However, such training materials, especially those for the beginnir
intermediate college students, almost do not exist. What commonly found are
textbooks and children books which do not always attract the attention of ¢
students. This work discusses the challenges faced by Chinese language progra
their efforts to effectively increase the students’ reading proficiency and hc
challenges can be met satisfactorily. We will present an example that can me
challenges: the Progressive Readings created by the instructors at the Univer
Southern California. The design and working of Progressive Readings are brie
troduced here in the hope of inviting more participation and cooperation to es
the desperately needed bank of progressive reading materials for all levels «
dents.

2. The challenges

The ambitious goal of a Chinese program, undoubtedly, has always been |
the students to attain advanced proficiency, if not near-native proficiency, in t
and written language within the short span of the students’ tenure within the pr
After the completion of the basic-level of language learning, for instance, the st
will achieve solid control of the basic grammatical structures within a commun
context. They will know how to use a dictionary, recognize both the simplifi

1Tan (1998) reviewed a substantial amount of literature on the effectiveness of extensive and intens
ing on increasing language proficiency and hypothesized that extensive reading is more effective.
pothesis was proved correct by his experimental study of college Chinese students learning English

China.

2 We concentrate on the Chinese language programs at the colleges and universities in the Unite
However, the challenges may very well be the same in many other programs teaching Chinese as
language.
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traditional form of characters, read authentic materials in a variety of fonts anc
mats. Shumianyu ‘the written language’ not just koutouyu ‘the colloquial langua,
included, etc. See Kubler (1997: section 3). We also expect our students to stud
tensively outside the classroom (Ross 1997: 53). The instructors need to help th
dents to learn the language on their own, be sensitive to the diverse learning styl
the students and provide sufficient variety in order to accommodate different
and interests of the students of very diverse background (Kubler 1997:47,
1997:55, Chu 1997:103). After two or three years, we expect our students to st:
read Chinese newspapers or sophisticated literary works.® The mission is ac
plished!

Realistically, however, we seem to be challenged by more problems and lii
tions than blessed with our resources and ambitions. Even though we all strive -
sensitive to all the needs and expectations of every single student and try to |
flexible as possible in accommodating students with all kinds of background (Ki
1997:47), the fact that an instructor can have in one class 20 students with as r
different language learning experiences does not make the task easy at all. Many
guage classrooms are plagued by the problem of having students who know too r
and are bored with the course materials or having students who are so intimidate
the appearance of their classmates that they think they can never do well in the ¢
Separating the students into accelerated tracks, regular tracks or some other tr
only solves part of the problem because a program can seldom afford to offc
many tracks as needed up to the highest level of the curriculum. Individualize:
struction is an ideal; but it can be so exerting on the instructors that only a s
number of students can be well served in this manner (see Peterka 1997).4

Concentrating on the issue of reading, there are the so-called ‘heritage studk
or ‘false beginners’ with some reading proficiency but unpredictable gaps and ho
There are also Japanese and Korean students who recognize many of the charac
but not necessarily the meaning. There are students who have been to China or F

¥ Newspaper Chinese is offered in the fourth year at the University of Southern California, for instance, \
prerequisite of two years of Chinese. There are also some Chinese programs requiring their third-yea
dents to read the original literary works by writers in the early Republic, Ming or Qing dynasties.

4 Zhang and Huang (1998) noted the difficulty of offering individualized teaching to false beginners a
cussed in Christensen and Wu (1993).

% One would often be amazed at the unpredictability of those heritage students who have received som
guage training at home or in the community Chinese schools. Some students can sometimes recognize
uncommon characters but not some of the most basic characters. Some sound extremely confident and
amazing association abilities, interpreting paragraphs in a very creative way, but mistakenly.
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Kong or Taiwan for different amounts of time, picking up some characters but |
part or most of it. All of these students come with their own learning experience
their own expectations. They progress at very different paces because of the ne
or positive influence from their prior experiences. Variations in assignmen
course work within a class or individualized instruction may solve the problem.
ever, this has not been a consistent and viable alternative when the language prc
has enrolled hundreds of students.

Having diverse students is bad enough, not being able to expose the stude
the written language adequately is especially disheartening to an enthusiastic ai
voted instructor. The students basically have what the teachers provide to thei
textbooks and, in the better cases, some more supplementary materials. The
ability of the supplementary materials, however, has always been a problem.’ Ir
cases, it relies on each individual instructor to compile or write the materials.
instructor has his/her own set of materials. There is a limit on what one instruct:
do and there is often a gap between different instructors. The supplementary n
als created for one class are generally used by that class alone, without much
nuity in later classes.

The inadequacy of available reading materials naturally limits the exposure
students to the written language. The students, of course, could not be happier.
does any student like to face paragraphs and paragraphs of unfamiliar char:
with new vocabulary taking them forever to determine what the radical is, how
strokes the radical is and where in the small-print dictionary he can find th
word? Reading character texts is simply a daunting task even for a more ad\
student, not to mention a beginner.

The use of a computer may alleviate the problem. An on-line dictionary «
extremely helpful, saving a tremendous amount of time in counting the stro
characters and finding the right page in a print dictionary. However, it requir
all the reading materials be digitally processed first. Moreover, the user must
sense of which character goes with which character as an expression, whicl

6 There are just not adequate readily-made materials available in the market. One may suggest to
dren books because of the linguistic simplicity. However, it is not always true that Chinese children b
easy in language for foreign language leamners. Moreover, children books are generally not the right t
the college students cognitively speaking. For instance, a common expression in children books i
pigiu *Younger brother bouncing a rubber bafl.” When is such an expression used among college stu
even among native speakers?
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time to develop.”

The use of a computer may also give the students opportunities to venture int
vast web of Chinese writings to read whatever materials that come their way.
ever, such a ‘learner-control’, or more accurately, ‘no-control’ learning in many «
turns out to be no learning at all because of the difficulty in locating appropriate
terials, the lack of guidance and the perceived lack of relevance to the course wor

In brief, even though all conscientious Chinese language instructors are
stantly striving to accommodate every student and meet their individual needs z
fectively as possible, the difficulties are just overwhelming in the effort to inci
the students’ reading proficiency. The most fundamental difficulty is the lack of
ficient and appropriate materials. The students cannot be exposed to the written
guage adequately. They cannot count on the availability of appropriate materia
make progress step by step.

3. Meeting the challenges

To effectively meet the challenges requires the creation of reading materials v
the following underlying principles:

3.1. Balance between classroom and individualized instruction

Classroom instruction has the advantage of providing guidance, assessment
feedback at the appropriate time to a larger group of students. It can ‘do more
less.” It also provides a setting where the students can cooperate in their learning
build up camaraderie. Individualized instruction meets the needs of each learner 1
closely. Effective materials therefore should be so designed that they can be use
incorporate the better side of the two modes of instruction, bringing individual

T There are many expressions that can mean differently when used independently or in different combina
wo xiang zai jian ta yiciis 'l want to see him once again' not 'l want to say good-bye to him once'; cher
zhi mei is not adult's beauty.

8 According to Zhang (1998:64), ‘The desirability of learner control has often been taken for granted.
critical reexamination is necessary, as pointed out by Dunkel {1990). Some learners, especially those
beginning level, may feel overwhelmed when confronted with many choices. They may feel comfortabl
lowing a teacher-suggested sequence of activities. The guidance of a teacher can be comforting and prc
a sense of security. How to take advantage of both teacher planning and user-control indeed is a tric!
ancing act.'
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learning into the classroom activities. That is, the materials should vary with th
dents’ reading abilities; yet, the variations need to have enough similarities to §
ate activities in or for the class.

3.2.. Relevance to the curriculum

To maximize the effect of the materials and to increase the students’ moti
for working on the materials, the materials should be closely integrated into th
riculum. They are not just some outside reading for extra credits or for no recog
at all. It is something that is consistently expected in the program.

3.3. Appropriateness and flexibility

The materials must be at the appropriate level that is comfortable but challe
to each of the learners. At the same time, they are flexible enough so that eac
dent can move up or down the levels easily to tackle more challenging tasks
have easy and fast extensive reading exercises.

3.4. Continuity and extensive, repeated exposure to the written language

The materials need to have some continuity across levels so that repeated
sure can be ensured and progress is made gradually and steadily. The learners
sense of familiarity with the materials and yet there is always something new.
er words, the learners are exposed to new materials built up on old materials
edly. The repetitive exposures are not mechanic repetitions. They are meaning
ercises that reinforce and strengthen the previous experiences.

3.5. Effectiveness and user-friendliness

The medium for such materials must make the best use of the modern techi
For instance, it will save much time for the learner to effectively use the ele
dictionary via simple clicks or movement of the mouse, rather than forever tr
locate the radical, count the strokes and turn the pages. It should be presented
a way that the learning can be facilitated maximally. Moreover, it should be
use. Time should not be spent on struggling with the mechanics.

These considerations underlie the design of the reading project and the cre:
Progressive Readings undertaken by the group of Chinese instructors at the
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sity of Southern California.
4. Progressive Readings

Under the sponsorship of the office of the Dean of Curriculum and Instrt
and the East Asian Studies Center of USC (through its Title VI grant) and the IB
of USC, the Chinese language program at USC initiated in the summer of 199
design and implementation of a set of computer-aided reading materials with ai
to providing each individual student with the most appropriate levels of material
providing each learner with the challenge to progress in the most efficient and ¢
tive manner---Progressive Readings.’

What are ‘Progressive Readings?’ They are readings that are designed to hel|
facilitate the students to progress from one level to another of reading profici
Essentially, we start with an authentic piece of writing and re-write it into se
versions. The different versions differ in degrees of difficulty. All the different
sions for the same article have roughly the same contents; however, the ling
structures and expressions are varied. The lower-level version has the more
structures and uses the more commonly used expressions. The next version incr
the complexity of linguistic structures and expressions and so on. To determin
degree of difficulty, we relied on our course materials which are based on the P
cal Chinese Readers'°and consulted the BLI list (1994)."

¥The group of dedicated contributors to this project includes Sanhui Chuang, Sumei Ho, Yichia Hsu, F:
Grace Li, Bingfu Lu and Zoe Wu.

10 We revised the Practical Chinese Readers for our own program by re-arranging the units into a n¢
syllabus (Wilkins 1976), at the same time deleting the more obscure or less useful expressions and ¢
more expressions that are necessary for the situations. The deletion and addition of expressions are p:
based on the instructors' pedagogical and linguistic experiences. See Teng (1998:43). The decision

grammatical structures takes into account the structural, discourse and pragmatic factors (cf. Teng's d
sion of Westney (1994)'s formal and semantic factors and Teng's discussion of all the other pragmati
course, language transfer issues). We not only consider the formal and semantic complexities but also
factors such as language transfer and situation use. For instance, we do not hesitate to use double

structures in the early stages because most of the languages spoken by the students have similar doub
ject structures. On the other hand, we place the passive construction at a later level because of its low:
quency in actual use and its pragmatic and semantic constraints,

11 We do not completely decide for the learner what the new expressions and structures are for each le
The readings were created with certain assumptions of the sequencing. However, it is the responsibility
learners to work on the new expressions. The learners have the on-line dictionary to help with comprehe
The structures are not given explanations. However, with the contexts and the meaning of all expres
*guessing” generally is sufficient for comprehension.
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Let us just take a short example to illustrate. The following story has three «
ent versions.

L 4% Fo BA
A Ay AR MR E? KR ARCR EE HER? KA
ERiG AMAME, SRy B & B OWETF o

1L 32 % 6 4o BA
BAL R o IR de ey % AR B T o REE B2
A?
WE M RMME, KB & R BT e

11 32 % 64 Fo A
AL R EL 6 de R R mA LB KT ROEE
B A R?
g R RE, AE & RE BT o

[ riza)
1 o BAE b0y 385 btk T5°
2 o R EEH?

Comparison of these different versions illustrates the conceptions of the P
sive Readings. All the three versions are telling the same story: a barber’s cust«
not happy with the haircut and the barber offers to sell a hat to the customer. T
guage, however, differs in the three versions. The difference even begins witl
tle of the story: the first one only has the expressions shifu ‘master’ ERAE,
second and third one add the expression Jifi ¥2 %, in front of shifu Ef{5. This
new vocabulary item to thé repertoire without much burden on the students. Tl
guess at the meaning, or if they read the piece with a word processor, it shc
following entry, when /ifd 3£ % is highlighted."

12 The word processor used in our lab is NJstar. There are several very good programs that can be
reading, such as NJStar and Wenlin. NJStar is also a quite good tool for writing. (See, for instance,
wei's review of the various software at his website hitp://philo.ucdavis.edu/~txie)
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% [ifa] haircut; hairdressing."

Not only is the title different, the story is also told in different ways. Compare
remark by the customer of the first and second version, repeated in (A) and (B)n
spectively:

A: skey A% R OBE? K R AR o
& OEE BER? Ko WA € % Ko

B: 4 & 4k de #key B 2R EB KT 0 %
BB BE A2

For those familiar with the college Chinese textbooks (the Practical Ch
Readers, for instance), it is clear that the sentence structures used in (A) are the
terns taught in the first year, if not the first semester. They are the basic patten
simple subject and predicate structures, which are quite similar to the English s
tures. (B), by contrast, involves the more complicated structures that are gene
taught later in the sequence of the curriculum. (A) and (B) also differ in the degr
explicitness. (A) is more direct and explicit than (B). In (A), the customer say:
plicitly that he is angry and his friends will laugh at him. This is not so in (B). (E
so uses the more idiomatic expression: jido wé zénme chiiqu jian rén.

The same variation in degrees of difficulty or familiarity is also illustrated by
remarks of the barber in the three versions, which are repeated as (D), (E), and (F
spectively:

D: 6. M5, Koy B & K M5F o
E: 325 645 AWM, XE & F EF o
Fi30 32 6t R 2%, KE & K #8F o

Again, for those familiar with the college Chinese textbooks, it is understand
why méi guanxi is used before bii yaojin (which actually was not even included i1
first year’s textbook in the series of Practical Chinese Readers). My store also cha
from wé de dian to the more formal bén dian. And the expression for ‘sal
changed from the very commonly used madi to the less common and more forma
pression dai shou.

13 We will elaborate slightly on the use of word processors in the next section.
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These examples give an indication of what the progressive readings are. A
readings are followed by questions which are fomulated in different forms, su
multiple-choice questions or essay questions. They are to provide meaningful
cises mostly for reading and partly for writing. Some have the same set of que:
to the various versions of the same story; some others have different questions
swers to the questions are provided. For further illustration, we list one more ex:
in the Appendix.

So far, we have already written or edited 200 stories, each has several dif
versions (from three versions to five). Part of them has been uploaded to the Cl
language program website at USC: www.usc.edu/dept/ealc/chinese.

A very important characteristic of the presentation of the stories in our web
is the use of boundaries to separate words or idiomatic expressions, in contrast
most all the current materials which use only punctuation marks for clauses.'
advantage and the benefit of marking word boundaries were presented in Lu (1
which will not be repeated here.

5. Ways of utilizing the program

The Progressive Readings can be used in as many ways as a creative and inn
tive instructor can imagine. We suggest below some more common and easily-c
out applications.

5.1. Comprehension tasks

The most direct use of the readings is to just ask the students to read the a
on-line and do the exercises as simple reading comprehension practices. It wol
the best if the students are asked not only to read the appropriate level of the re:
but also one level up and one level down. For the one-level down readings, the
enjoy the stories without difficulty and appreciate their own ability to read (bu
up the desperately needed self-confidence in reading character texts). For the
level up readings, they can copy and paste them to the word processor (whicl
requires three operations: block, copy and paste) and read them with the diction
the word processor. The boundaries and the convenience of the dictionary ma
reading a much easier task even though the readings are more difficult than wi

14 The disadvantage of lacking in such boundaries especially for the beginning students can be unde
we imagine English sentences with only commas and periods without word boundaries.
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learners cap handle normally,

5.2 Comparisoy,

Ask the Students to circle or write out the differenceg between different
of the writings, The result of the Comparisop jg either made into a Written ;
discussed i the classroom.

3.3 Summaly or slmy—te//ing

Ask the Students tq Summarize thej, readings orally in the classroom of in
form as homewor. They can also re-te|| the entire story in thejr OWn words

5.4 Group discussiop

Ask the Students to read the same Story (but different versions, according to
leve] of proﬁciency) and come to the class to discuss the Stories. The Students g|
be the leader of the discussions; the instryctor isonly a helper or facilitator.

35T ask-based &oup activitiey

nctional in the
Sense of Wilking (1976). Nor do we find many task-baseq programs jike Phillipe for French, which fequires the
leamer to yse language in order to fing apartment accommodation i Paris.*
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5.6. Character conversion and recognition

The students can be asked to copy and paste the readings into the word proc
and convert the characters from the traditional to the simplified or from the simp
to the traditional (which is a simple operation of changing fonts in the word pr
sor). Then, individuals or groups of students can complete the task of comparir
two forms and circle the differences.'® They can form generalizations about the
respondﬁnces or patterns between the two forms, serving as character recognitic
ercises.

6. The values of Progressive Readings

As indicated by the design and implementation of the Progressive Readings,
are several advantages that they can bring to a Chinese language program.

6.1. They can incorporate the advantage of individualized instruction to the
room activities, combining the values of both modes of instruction.

Individualization is possible within classroom uniformity. Note that each s
in a class will be able to read the version of the article that is appropriate for hit
Even though their readings are different in linguistic expressions and structure
main ideas are the same. This provides the basis for classroom activities st
group discussions or group tasks.

6.2. They combine learner-control learning and guided learning.

There is freedom in the choice of which level of readings a student wants t
centrate on; however, there is a limit to the choice. The choice is also guided,
sense that there is clear marking of the levels of each reading and the studen
start with the level that is more appropriate for the level of the class and then gc
down the levels. This differs from free reading over the internet or from the |
collections where there are too many choices to be managed comfortably, whi
ten overwhelms and discourages the students. It also differs from the unifor

16 The instructor needs to pay special attention to the errors in automatic conversion, as no software
prefect in converting the fonts between simplified and traditional.

17 We completely agree with Kubler (1997:46) that the students should recognize both the traditional ¢
plified characters. However, they need not be able to write in both.
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signment in a classroom setting where each student is given identical work, no n
whether the work is too easy or too difficult for each individual student.

6.3. They make more effective and interesting learning,

The students start with the level of readings that is most appropriate. Then th
down a level to enjoy a quick and easy reading. (Or, vice versa: they start fro
easiest level to learn the story and then work their way up.) Next, they go upa
to study a piece that is more challenging linguistically but is quite familiar to
because of the similarity in contents with what they read earlier. In other word
students will have a chance to study one story expressed in at least three ways,
with somewhat different linguistic expressions and structures. The students a
peatedly exposed to similar linguistic expressions, which increases their famil
and comfort with the character texts. '® The repeated exposure is meaningful a
contexts, not mechanical and out of contexts. The process is not only quite efft
but also less intimidating. The students always work from the familiar and cor
able level to the less familiar and more challenging level.

6.4. They expand the linguistic repertoire for the students.

It is generally observed that the students with prior Chinese linguistic e
ences, especially the so-called heritage students, often have very limited reperto
linguistic expressions (Chao 1997). They are not familiar with the more forma
guage and are not able to use different varieties of language to express an idea
comparison of different versions of a story (Suggested Activity (5.2.) in the pre
section) makes the students aware of different linguistic options, including the
formal version, to express the same ideas.

6.5. They provide continuity.

The Progressive Readings provide continuity for the students and language
grams. They provide individual students with a continuum of learning mate
They can start from the levels they are most comfortable with and continue to d
ent levels with similar stories and linguistic expressions. The materials also prov
language program with the continuity of reading training. The students will al
have a chance to quickly review what they have read before by reading the lowe

'8 As discussed in Zhang (1998:54), ‘once is not enough! (Robinson 1990). The importance of practice
not only the central role of the practice phase of the instructional but also the necessary recycling of mat
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els of readings and look ahead to what they can read at a later stage. The readin;
fer the continuity and familiarity which make the students feel comfortable with
they work on.

6.6. They make more efficient readings.

The format of the readings enables the users to process the readings effec
and efficiently. Because the readings can be read in a word processor and wor
idiomatic expressions are separated by boundaries, it is quite easy to read throi
story. New expressions are no longer intimidating because they can be quickly
essed by simple manipulations of the mouse. The new expressions are learn
contexts and further information for the new expressions are just under their 1
tip. They can access and practice through the functions of the word processc
possible combinations with the new expressions, the strokes of the character
pronunciation, Pinyin etc. Not much search or agony is necessary to learn a lot ¢
about the language.

6.7. They provide easy venue to practice for the recognition of different for
characters, including the distinction between simplified and traditional forms.

6.8. They provide assessment and feedback opportunities.

Because the readings are accompanied by questions, the students’ work anc
gress can be checked easily and feedback can be given in classroom activities
dividual comments immediately.

7. Looking ahead

This project is still undergoing revision and further expansion. There are
immediate plans. They include revising the existing readings, marking the
boundaries and uploading all of them to the program website. The answers to tl
ercises accompanying the readings will be placed in a separate page for the us
decide when the answers should be shown. Suggested activities based on the rea
will be included. A program will also be installed in order to record the stus
progress. The individual student’s scores can be kept, errors logged and learne
formance tracked. Audio recordings will also be made so that the students har
choice of listening to how the stories are read.
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This project will eventually lead the students to explore more authentic wr
with confidence. Some guidance of such authentic readings is provided in the c:
ry of General Reading and Treasure Box at our program website. They proy
wide range of reading and information for students of different interest. All the
ings can still be copied and pasted to word processors so that new expressions ¢
quickly looked up and processing of the readings can be smooth and efficient.

Although we are quite confident that our readings are very beneficial to ou
dents, as supported by the remarks and evaluations from our students, experin
studies are still needed to prove or disprove the effectiveness of such a pro
They include experiments on whether marking word boundaries indeed facilitat
processing of the readings, and whether the Progressive Readings indeed hay
benefits that motivated their design and implementation.

As a concluding remark, we would like to make a most sincere request for -
eration. The readings can be greatly enriched if there are more Chinese langua;
structors participating in the project. As Ms. Xu Xiao-nong, First President ¢
National Council for the Chinese School Associations and Editor of its news
rightly pointed out: if every teacher can just contribute one piece of article writi
3 to 5 different versions, we will have an unprecedented enormous supply of re
materials appropriate for all levels of learners. We at USC are committed to 1
lizing our manpower to categorize the contributions and place them at our w
(with the contributor’s name and affiliation attached to each contribution). The:
be accessible and free of any charge to all interested in the materials. This cai
out to be a most significant cooperative project uniting all Chinese language in:
tors to make a lasting contribution to the field of Chinese language teaching. Ev
ne can be a significant contributor to this cooperative project, as well as a happ
relieved beneficiary!'”

19 1f you are interested in the cooperation, please write 3-5 different versions of an article according
ideas presented in this work and send them to The Reading Project, cfo Audrey Li, East Asian Languag
Cultures, University of Southern California, Los Angeles, CA 90089-0357, U.S.A. A softcopy in GB ¢
code will be the best. It can also be sent electronically to audreyli@usc.edu. Please include informa
how to contact you and what names/affiliations you would like to have to be included in your contributior
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Appendix

(i£3248 B £45) Level1

R BEE R EAHY —@ R HLE wFo

BRI BEHE & REMWE A4 A —A—AF E Mo R
ot X @8 HA, e HE IE F % 238, & dien 7
6 BF Ao Kdko o2&, BEEE A4 & —@ ] Eik x4
Ao b iR B E, B fo LB o4 BT RS R L ¥
o F, & BT XE REe Hi%, A ET ZEY LEHo

EREAR A BB OAE, £ OBE, LEE A4 R®E, A &
ASK 8y EREE BEEo

(#3248 B Z4) Level-2

EREE BEHE R AR 8 —@ it P o

ERE BEE b ERE AL A —A—AFE Bl BRI
A & 45 e A b MBS 4 BE FTHE 64 B NE
i &) BXE o EEE AL AR R —f& FHA, b X
1 O ER 8 Ate b 3EF EF EA, #i4 fo CEo A
O EFE 0y BFE, ET ¥ A ¥R L EF BEw + oE, 3
g, E BEET AA B4 o H4hE o

R RE BB OWR, & OHE, LEF A8 &%, A F
H AR 6y ERE BE-o



Steps towards Reading Proficiency: Progressive Readings

(348 B £4%) Level-3

EpEin BE4 A AH R Héew XL HEF Fue

R BEAE Ad EEME kA A —AAF EIL 890 KA
A 2 —43 Re) BA, b S 0 BE IR, L e 8
3 Fo 4ad e 89 BiE o2&, A k4 THEME X —
A FB ot & & —45 BH A o Ato b # FX, d,
CHE 4B A Ao JET #R Lk T BEe E, X B 4
&, 3 EET AA EE 6 A

Mesk A ik B k@ L EA0 AA MR, =R EER
4 ¥ OHE, HE foi #y BX, R B —W & 9*‘1% —*“"o

(i#3e9 B E4E) Level-4

BRI Bl 2 £ fbe y —@ X HF Fo 2

R BE A R S M, & EREA AL A A
B oplHo R &4 & 43 ey BAcH EL 4 &Rk F
b G4t B85k N3 Fo 4azh el 89 BHE o {2, REHE
T 2 —f5 HA Moo & & —45 BH #A 2 9 A

fh BeoA BAR B o JLE °1t., zi B Oay HAEZS, WE
oA R OE JEFE Sy BT, R H4 T, £ ST 4
EE o) EdpE o

K PFA i RS &A@ L EfdET, 2% EEE sk
B, A4, do £ o6y 8K, £ B —n A BhE —Ro



o6 Yen-hui Audrey Li

[ ra)

lo % BE4H £ T2

20520 BEE & HAMY e E? o

3o BEE & #H i ey

4o WpE 32 847

SRR A% M HE T2

6othey HE ITHE, a3 HE?

Todl, f kil K OREM BETF Fo KiE, #HeE2
BofEim A4 £ —@ & Hit X4 8y A E?
9ofh R Bk E, i, o B

0 &HE € F SRe) EREE BET4H?



